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 This text is dedicated to Dr. Jerry Bigner, 
A man both giving and gifted. 

May his teachings continue to nurture future family life scholars. 
 With appreciation and gratitude. 
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  Preface 
  FEATURES OF THE TEXT 
 The ninth edition of  Parent–Child Relations  has been 
revised and updated to retain the significant pedagogical 
features of previous editions: 

   • A sharp focus on parenting. Students using this text 
typically study child development in a separate course.  

  • A strong emphasis on various theoretical models per-
taining to parenting  

  • An emphasis on family systems theory and a systemic 
family development model to describe intergenera-
tional family scenarios and life span challenges  

  • A focus on the ecological, social, and cultural contexts 
in which parent–child relations occur  

  • Anchoring of some parenting strategies by focusing 
on nurture and structure  

  • Expanded discussions of ethnic diversity and family 
structures in the United States  

   • Frequently Asked Questions  allow students to see parent-
ing concerns through the eyes of a parent or a therapist  

   • Parenting Reflections  raise significant questions to 
promote critical thinking  

   • Focus On  highlights important information    

  SUPPLEMENTS TO THE TEXT 
 Instructors will be pleased that their favorite topics may 
be included during lectures to supplement the text. The 
following online supplements are available to instructors 
and can be downloaded at www.pearsonhighered.com: 

   •  Online Instructor’s Manual.     This manual provides 
a variety of resources that support the text, including 

notes from the author regarding each chapter, sugges-
tions for supplementary lecture topics, and a listing of 
audiovisual materials that illustrate chapter concepts.  

  •  Online Test Bank.     The  Test Bank  features evaluation 
items, such as true–false and multiple choice.  

  •  Online PowerPoint ®  Slides.     PowerPoint presen-
tations accompany each chapter of the text. These 
slides can be customized by adding comments.  

  •  Computerized Test Bank Software.     Known as 
TestGen  , this computerized test bank software gives 
instructors electronic access to the Test Bank items, 
allowing them to create customized exams. TestGen 
is available in a dual Macintosh   and PC/Windows   
version.  

  •  Course Management.     The assessment items in the 
Test Bank are also available in WebCT   and Black-
board   formats.    

  NEW TO THIS EDITION 
   • For the ninth edition, this text has undergone numer-

ous changes and updates. Dr. Clara Gerhardt has 
joined the team as the coauthor.  

  • Many chapters were rewritten to reflect recent re-
search and subtle changes in societal attitudes. “Cul-
ture and Diversity,” “Parenting Strategies,” “Tran-
sition to Parenthood,” “Pregnancy and Birth,” and 
“Family Formation and Parenting in Same-Sex Cou-
ples” have been revised in their entirety.  

  • The “Theoretical Perspectives” chapter was expanded 
and rewritten to clarify areas that students often find 
challenging. New visual renderings of the theoretical 
models were incorporated to facilitate understanding.  
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1

    PART I 

 Parent–Child Relations 
in Social Context 

  I n some ways, we are all parenting experts. We have personally felt the effects of 
parental and coparental influences. We carry these experiences with us for life; we 
know about that most sacred of bonds, the one that remains with us forever. After 

all, we have all been parented or coparented within the diverse context of contemporary 
family life. 

 In an ideal scenario, we have been at the receiving end of our parents’ and coparents’ 
good intentions. We were the object of their hopes and dreams; we may have witnessed 
their challenges and sacrifices. In reality, we may have been cared for, but not all of these 
relationships may have amounted to loving or constructive interactions. 

     Not all parents can or want to parent.   
    Not all children take the extended opportunities.   
    Not all parent–child relationships have successful outcomes.    

 There are many shades of gray in the quality of a (co)parent–child relationship. We 
take it for granted that children are lovingly parented, but the reality is more compli-
cated. Parenting can challenge us like nothing else. It can bring immense joy; disappoint-
ment and bitter tears are the flipside of that coin. 

 For as much as parents  parent , the children do something in return; parents and 
their progeny do things to each other. It occurs against the backdrop of family histories. 
Parenting goes forward and backward in time; it crosses generations. We parent in the 
context of social, educational, and biological influences—factors that limit or enhance 
our effectiveness. Having some tried and true techniques and well researched literature 
at hand raises our intuitive knowledge to a more scholarly level. Assuming that parenting 
skills are innate may preclude the benefits of learning from a model of best practices. 

 In a parenting course, we try to describe the many visible and invisible threads that 
set the loom—the influences we may be aware of, as well as the somewhat impercepti-
ble ones. By recognizing and understanding some of the patterns, learning techniques, 
and approaching parenting as a skill set that can be expanded, parent–child relations 
can become more rewarding for all participants. We can train professionals who will 
help parents find the most constructive and rewarding path through a forest of chal-
lenges. Biological parenthood is not a prerequisite; there are many paths toward a caring 
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relationship of the  caretaker–care taken  configuration. We can use these skills in any 
responsible coparenting relationship involving children and adolescents, and in a variety 
of professions. 

 Parenting courses are anchored in countless volumes of research. In approaching 
parenting as a formal topic for study, we sum up the highlights and make the material 
accessible to those interested in this topic. We try to keep the joyful aspect of parent–
child relations in mind. If these relationships seem like an occasional endurance test, 
learning from what has worked for others may increase our fitness level to run the parenting 
race gracefully and with good outcomes. 

 Parenting and the caring dimensions it represents has the potential for being one of 
life’s greatest joys and ongoing gifts. As students of parent–child relations, we are par-
ticularly privileged to be close to the stage, where we can observe, encourage, and cheer 
on the actors partaking in one of life’s true dramas, and where we can become part of 
the audience eavesdropping on the many dialogues that occur within the sacred space 
of the family.  
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  CHAPTER 1 

 The Ecology of Parent–
Child Relations  

     Learning Outcomes
■  ■  ■  ■  ■  ■  ■  ■  ■  ■  ■  ■ 

 After completing this chapter, readers should be able to   

   1.   Explain the current views that support formal parenting education.  

   2.   Explain the implications of the different perspectives concerning parent–child 
relations.  

   3.   Explain the social factors that contributed to the changing trends in parenthood 
over the past century.  

   4.   Describe the factors that contribute to the parenthood role, and reflect on the 
relevance of each of these factors during the life span development of the parent.

■  ■  ■  ■  ■  ■  ■  ■  ■  ■  ■  ■    

     THE NEED FOR PARENTING EDUCATION 
 When we reflect on our own childhood experiences several questions come to mind: Why 
did our parents behave and react the way they did? What would we do differently if we 
were in their shoes? Are there lessons to be learned that will make us better parents? Are 
there best practices that we can follow to ensure optimal outcomes? 

 One of the most significant and intimate relationships among humans is that 
between parent and child. The parent–child bond is unique in its biological founda-
tions and in its psychological meanings. For children, this essential relationship ensures 
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 Although most parents could profit from learning 
new ways to be effective in their role, there are so many 
opposing guidelines concerning parenting that it is hard 
to separate the wheat from the chaff. Researchers con-
tinue to make progress toward helping parents find 
more effective ways of performing their parenting roles 
and raising children to become competent adults. 

 Contemporary ideas about the nature of parent–
child relations are the result of years of social evolution 
and many historical changes. Our concept of the rela-
tionship between a parent and a child contains numer-
ous complex meanings. These perceptions influence an 
adult’s decision to become a parent and also shape the 
subsequent parenting behavior. Our understanding of 
this significant family relationship has benefited from 
increased knowledge of the behavioral sciences. Experts 
continue to study parent–child interactions in the hopes 
of gaining a clearer understanding of how this relation-
ship changes over time and is altered in certain social 
contexts. Researchers look at the dynamics of parent–
child relations and try to distill the essence of competent 
parenting behaviors. 

 Disconcerting events occurring in families and in 
contemporary society underline the urgency of prepar-
ing parents and coparents to ensure that they are com-
petent in their roles. It is becoming clearer that the 
qualities inherent in parenting relationships can benefit 
or harm a child’s development. The prevalence of 
destructive behaviors in adulthood is traced to family-
of-origin experiences in which poor and ineffective 
parenting may have played a major role ( Coontz, 2006 ). 
Family experts are concerned about the effects of emo-
tional, physical, and sexual abuse of children by their 
parents and close family. Poor preparation for parent-
hood, inadequate social support, lack of adequate skills 
for coping with the stresses of parenting, and resource-
depleted environments all interact to put families at risk 
( Cheal, 2007 ). 

 The relationship between parents and children is 
complex and varied. Parenthood is described as a  devel-
opmental role  that changes over time, usually in 
response to the changing developmental needs of chil-
dren. Clearly, people can learn how to be effective in 
raising children and may be able to improve their behav-
ior as parents. By studying the research, theories, and 
approaches that have been developed and examined by 
practitioners, it is possible to develop a better under-
standing of the many facets of parenting.    

survival and helps shape their destinies. For adults, it 
can be one of the most fulfilling human experiences 
and a challenging opportunity for personal growth and 
development. 

 For many years, the need for formal parenting edu-
cation was undervalued, and typically the option of 
training for this role was not available. Parent educators 
and professionals who work closely with parents agree 
that such skills would be a welcome addition. Our soci-
ety goes to great lengths to train people for most voca-
tional roles. A license indicating training and compe-
tence is required for a range of activities and 
vocations—from driving a car to the most sophisticated 
of professions. Other than for special circumstances 
such as foster parenting, no state or federal statute 
requires individuals to have training or preparation to 
become parents, or to practice parenting, even though 
the stakes are high and the effects are long lasting. The 
question concerning the feasibility of licensing parents 
has been asked ( LaFollette, 2004 ). Our legal system has 
intervened in regulating potentially harmful activities, 
and promoting situations and behaviors that are “in the 
best interests of the child.” It has played a role in adop-
tion and parental rights issues. Even though parenting 
licensure would represent an attempt at raising the bar 
and exerting a gate-keeping role, many would see licen-
sure as an intrusion on family privacy. Questioning a 
family’s innate willingness to rise to the challenge of giv-
ing parenting their very best shot seems to be an intru-
sion into the private sphere of family life. Unless the 
overall emotional and physical well-being of a child is 
jeopardized or there is suspicion or fear that a child may 
be at risk, we tend to leave parenting to the parents, with 
varying outcomes ( Tittle, 2004 ). 

 The media sometimes depicts parenthood in unre-
alistic ways by portraying idealistic outcomes of parent–
child relations: the happily-ever-after story. It is tempt-
ing to believe that most parents and children have 
smooth interactions; children improve their parents’ 
marriage; children will turn out well if they have good 
parents; children generally are compliant with parents’ 
requests; and parents are solely responsible for their 
children’s character, personality, and achievements 
upon attaining maturity. Learning about parenting in 
formal coursework, observing parents and children 
interact in natural settings, and hearing parents share 
their experiences may contribute to a more authentic 
understanding of parenthood. 
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  CONCEPTS OF PARENTHOOD 
 In our society, the parenting role is associated with sev-
eral different concepts. Originally, the idea of parenthood 
referred singularly to the prominent aspect of sexual re-
production. Our society, like all others, values the func-
tion of reproduction within a family setting because, tra-
ditionally, this was the only way to sustain the population. 

 Although advances in medical technology allow for 
assisted reproduction, the traditional manner of  family 
formation  is the most frequently occurring variation. 
Initial family formation is followed by years of careful 
supervision of the offspring. 

 Other ideas are also embedded in our society’s con-
cept of parenthood—namely, that parents are responsi-
ble for nurturing, teaching, and acting as guardians for 
their children until they reach the age of legal maturity. 
This extended timespan of providing care for children is 
unique among most species found on Earth. Human 
infants and children have a prolonged period of depend-
ency on adults, partly because of the length of time it 
takes for maturation of the brain and the complexity of 
the skills that have to be attained ( Stiles, 2008 ). The 
brain of a human infant, unlike that of the offspring of 
many other mammals, is immature at birth and contin-
ues to develop. Human infants’ survival is dependent 
upon being protected by adults. In contrast, the off-
spring of many other species walk within hours of birth 
and are capable of running to escape danger. Human 
infants do not master these same motor functions until 
many months and years after birth. Differences in brain 
size and function account for many of the disparities 
between humans and other species. 

 Parents were originally considered to be a child’s 
principal teachers. This instructional function and the 
responsibility given to parents by society to prepare 
children for adulthood is referred to as  socialization , or 
learning how to conform to the conventional ways of 
behavior in society. In the past, parents served as educa-
tors for their children by teaching them the essential 
skills needed to survive in society, including reading, 
writing, and calculation if they were growing up within 
a literate society. They helped children learn the job 
skills necessary to provide a living upon attaining adult-
hood. Today these requirements are met by schools and 
other agents. Parents are expected to help children learn 
the basic rules of social functioning and to impart values 
to guide the behavior and decisions of their offspring.        

  Coparenting 
  Coparents  can come in various guises and in several con-
texts. It refers to the people who team up or  collaborate to 
parent . Think about the word  cooperate . It contains the 
prefix  co , meaning that it is an activity that we do together 
or jointly, where we share our resources: in short, where 
we collaborate. It is much more than an extended form 
of child care. It is a very legitimate form of parenting and 
can occur in many settings. It can have legal implications 
concerning parental rights and responsibilities. 

 At the heart of coparenting lies the ongoing com-
mitment to a child’s well-being in a parental manner. 
Coparents can be biological parents in binuclear fami-
lies who take on parenting roles from two different 
households because of divorce or separation. Coparents 
can be adults who significantly support parents in the 
parenting role, or may take over the parenting role for 
an absent or incapacitated parent. In this way, grandpar-
ents, supportive family members, friends, and foster 
parents could act as coparents if they take on permanent 
and semi-permanent roles with a serious commitment to 
a child’s upbringing. They carry the child’s interests at 
heart and become a significant force in the child’s life in 
a relationship that is ongoing and enduring. 

 The adults could have a biological link to the child, 
but they need not have this connection. For instance, 
parents and stepparents in a post-divorce situation may 
coparent. Same-sex couples may coparent. Unmarried 
parents may coparent from two different households. 
Foster parents could coparent occasionally with a bio-
logical parent. In summary, “[co]parenting is an enter-
prise undertaken by two or more adults who together take 
on the care and upbringing of children for whom they 
share responsibility” ( McHale & Lindahl, 2011 , p.  3 ).      

  Parenting Reflection  1– 1 

 At the outset and before having studied par-
ent–child relations, what topics would you include in a 
course for first-time parents? 

 Focus Point.   It is important for parents to learn how to 
raise children, to understand their developmental needs, 
and to become more effective in their roles as parents. 
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have placed an ecological perspective on human devel-
opment and social behavior. Using this approach, the 
developmental changes in individuals, families, and 
other social groups take place within the context of 
interactions with changing environmental systems 
( Bronfenbrenner, 1979 ). This same perspective is used 
in the context of parent–child relations. To understand 
the parent–child relationship from an ecological angle, 
we must examine the context of the various environ-
ments that influence and shape behavior. We explore 
the basic nature of parent–child relations and identify 
the particular aspects that influence the roles and 
behaviors that parents assume.    

  THE ECOLOGY AND 
CHARACTERISTICS OF 
PARENTHOOD 
 The relationship between parents and children can be 
described according to several dimensions. This rela-
tionship is one of the cornerstones of human existence, 
largely because of its biological basis. It is an essential 
part of our society, and society requires the addition of 
new members in order to continue. 

 To understand the context and complexity of the 
unique bond between parents and their children, we 
examine this bond from an  ecological perspective . 
Ecology is an interdisciplinary branch of biology that 
examines the  interrelationships  between organisms and 
their environment ( Barry, 2007 ). Behavioral scientists 

 Focus Point.   A number of concepts are embedded in 
the role of a parent. These concepts define the different 
meanings associated with the role. 

     
  Understanding the family relationship enhances 
parenting skills. Parenthood is a developmental role 
which changes in response to the needs of the children.   

  Parenting Reflection  1– 2 

 Try to imagine yourself as the best parent pos-
sible. What characteristics would you have? What are 
some things that you would try to do, and what would 
you try to avoid? 

 Following are some characteristic traits and quali-
ties of the parent–child relationship: 

   1.   Parenthood is a social construct.     The paren-
tal role is a social institution based on complex values, 
beliefs, norms, and behaviors that focus on procreation 
and the need to care for the young ( Bengston, Acock, 
Allen, Dilworth-Anderson, & Klein, 2005 ;  Coontz, 
2006 ). People who are not parents can also experience 
the parenting role—for instance, through coparenting. 
Coparents are significant persons within a system who 
collaborate and contribute to the parenting of a child 
( McHale & Lindahl, 2011 ). 

 The role of the parent is universally understood by 
diverse groups. Every society, culture, and subculture 
defines appropriate behavior for parents. Some cultural 
groups allocate a higher moral stature to parents than to 
nonparents. People who are not parents may be deval-
ued by societies in which parenthood is valued.  

  2.   The relationship between parents and children 
is a subsystem of the larger social system that we call 
a family.     One of the most salient models for under-
standing family group functioning is the  family sys-
tems theory . This approach falls within an ecological 
context ( Becvar & Becvar, 1998 ). Family systems theory 
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( Ambert, 2001 ). In this model, the adult assumes the role 
of a teacher who is responsible for encouraging appropri-
ate behavior patterns, values, and attitudes that prepare 
the child for effective participation in society upon reach-
ing maturity. The child’s role is that of being an active 
learner. According to the model, the flow of information 
is solely from parent to child. Clearly, the unidirectional 
model features the adult as having significant power over 
the child. In contrast, the subordinated child lacks social 
power. In the past, these were the accepted roles for par-
ents and children, and they received strong support. 

 Our current ideas about parent–child relations 
are shaped by the insight from research that reframes 
this bond as being  bidirectional  ( Ambert, 2001 ;  Cui, 

describes family functioning in ways that resemble other 
systems found in nature, such as the solar system and 
ecological systems. This model explains how everyday 
functioning takes place in a family, how rules evolve to 
govern the behavior of members, how roles are assigned 
to regulate behavior, and how these roles relate to family 
goals. It explains how a family group strives to maintain 
stability over time and adapts rules, behaviors, roles, 
and goals. This model recognizes that family members 
experience developmental changes, resolve interper-
sonal conflicts, and confront crises in ways that enhance 
effective functioning. 

 Several other subsystems exist simultaneously within 
a larger family system, such as the committed relation-
ship or marriage between adults and the relationships 
among siblings. A  subsystem  is a microcosm of the 
larger family system that mirrors the functioning of this 
group. The same principles and concepts that explain the 
functioning of the larger family system relate to how sub-
systems, including the parent–child subsystem, function.    

 The main priority of the parent–child relationship 
is to nurture children toward maturity and effective 
adult functioning. The family systems model describes 
the parent–child relationship as bidirectional. The flow 
of influence goes both ways. Children’s behavior and 
development are strong factors that contribute to the 
quality and scope of interactions with parents. As children 
experience developmental changes, parents change their 
behavior and adapt by changing the rules, the ways they 
interact with children, and their goals for child rearing. 
Interactions between parents and children evolve in 
tandem with children’s developmental changes. Simi-
larly, children respond to changes in parenting behavior 
in ways that help them achieve the developmental tasks 
appropriate for their particular life span stage. 

 The parental role is sensitive and responsive to 
changes within the family system. For example, when 
one adult is removed from the family through divorce or 
death, the remaining adult’s quality and style of parent-
ing change. The parenthood role is also heavily influ-
enced by factors arising from what is known as  family 
ecology , which is the influence of the larger environ-
ment on the family system.  

  3.   Parenting is bidirectional.     Our ideas and phi-
losophies about parent–child relations are derived from 
diverse cultural and historical influences. Until several 
decades ago, the relationship between parent and child 
was described as a  unidirectional  model of socialization 

     
  Parenting focuses on nurturing children’s growth 
and development to facilitate learning to become an 
effectively functioning adult.   
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 TABLE 1–1.   Childhood and the Family in Victorian England 

 Influences of Victorianism occurring from 1815–1914 

 Industrial Revolution: Mid 
18th to mid 19th century 

 Childhood differed depending on the class, the generation, and the gender of the child 
( Frost, 2009 ). Breakup of the extended family. Increased urbanization as fathers, who 
were the breadwinners, took on factory jobs; 80 percent of the people lived in cities, 
often in poverty. Separation of family life from work led to the formation of the nuclear 
family. Less support from the extended family. Class differences were based on 
education, financial prospects, and family background. Children were exploited, often 
laboring in factories. 

 Early Victorian: 
1830s–1840s 

 Queen Victoria’s reign from 1837–1901. Upheaval in the economic, political, and 
social arenas. Depression in industry and in agriculture. Potato blight in Ireland, 
resulting in mass immigration to the United States. Victorians idealized the family and 
the middle class. Reality was different with poverty and persons in the lower classes 
struggling. This had a direct effect on family life and children. In 1841, about 36 
percent of the population was under age 15. At worst, children were exploited, died 
early of infectious diseases, missed out on education, and were sometimes sexually 
and socially abused. At best, children were idealized for their innocence and seen 
as central to the family. Childhood was a very short period, and children could start 
working as early as age 7. 

 Middle Victorian: 
1850–1875 

 Relative prosperity. Large families and low life expectancy. Children could be 
orphaned or have to deal with stepparents. Children born out of wedlock were 
stigmatized and were either absorbed by maternal families or left as foundling 
children to be raised in orphanages. Class differences set the stage for the different 
experiences of childhood. Highly religious society. 

 Late Victorian: 1875–1914  Rise of new technology like the telephone, chemicals, and electricity. This period 
culminated in World War I. Large families and high infant mortality. Also frequent loss of 
a parent as life expectancy was short. Children were often socialized by their siblings. 
Family size declined in middle-class families. Children’s rights became a topic for 
discussion. Some social reform. Alternatives other than prisons and workhouses for 
troubled children. The length of childhood increased as children were schooled longer. 
Scotland made schooling compulsory in 1872; England had a national school system by 
1870 and compulsory schooling followed by 1880. Children entered the workforce later. 

  General Themes:  Attitudes 
toward children 

 Gradual increase in awareness of the importance of parenting. Gradual change 
in children’s roles with the understanding and insight that childhood had its own 
characteristics and demands. Childhood and youth were not the first stage of 
adulthood, but a separate entity. Slow but steady social and legal reform occurred, 
fueled by political changes, and these reforms spread throughout the social classes. 
Child rearing entered the realm of public policy. 

 Discipline  Typically harsh discipline, treating children as if they were innately bad and needed 
correction. Corporal punishment. From about age 12, children were treated as 
adults. No extended transition into adulthood. No juvenile legal system; children were 
punished in the same manner as adults, or placed in harsh reform schools. Social 
reform initiated in the late 1800s. 

 Homeless children and 
orphans 

 Children born out of wedlock were mostly absorbed by maternal households, although 
some children were abandoned as a result of dire poverty. Increasing social reform 
movements to help these children (e.g., orphanages, schools, foundling homes). 
Many institutions were founded by religious groups (e.g., the Salvation Army).
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Donnellan, & Conger, 2007 ;  Parke & Buriel, 2006 ). 
This means that adults and children influence each 
other. Their mutual influence changes constantly, too, 
because of the developmental nature of the relation-
ship over the course of a life span.  

  4.   Parenthood is a developmental role that can 
continue over the life span.     Unlike most adult social 
roles, parenting behavior and interactions must adapt to 
the developmental changes in children. Changes arising 
from a parent’s own personal development affect the 
care giving behavior. The age and developmental status 
of both the parent and the child affect the nature and 
context of the relationship at any point in time. Typically, 
the parent–child relationship can be a  life span  pursuit 
as it stretches over the entire life span of the parties 
involved, and the quality and characteristics of this rela-
tionship change accordingly.                 

describes this relationship as bidirectional, meaning 
that a child is acknowledged as an active participant and 
contributor to the relationship. Each person influences 
the behavior of the other. The parent–child relation-
ship is unique to family systems and can be described 
in various ways. 

 Focus Point.   Parenting is characterized by four 
important characteristics: 

    ■   Parenthood is a  social construct . The parental 
role is a social institution based on complex values, 
beliefs, norms, and behaviors.  

   ■   The family systems theory describes parenthood as 
a  subsystem  of the larger social system of the family 
and within an ecological context.  

   ■   Both parent and child actively participate in a  bidi-
rectional  interaction with mutual influence.  

   ■   Parenting is a  developmental  role and a  life span  
pursuit: both parent and child undergo develop-
mental changes with time and life span progressions.   

 Abuse and neglect  Dire social conditions, including poverty, violence, and alcoholism, set the stage 
for child abuse (including some sexual abuse) and neglect. Prudery in middle-class 
families did not make them immune to the neglect and abuse of children. 

 Toys and play  The late Victorian period recognized the importance of play, and children had toys and 
playtime. Games could be seen as being educational as well as recreational. These 
insights represented the fragile beginnings of child centeredness. Books for children 
were being printed. 

 School  Initially, there was no compulsory schooling; children often left school during late 
childhood or early adolescence to learn a trade. Education was incomplete. Sunday 
schools were established to teach literacy, as well as religious concepts, to working 
children. England had a national school system by 1870, and compulsory schooling 
followed by 1880. 

 Child labor  Child labor continued throughout this era, up to World War I. In the late Victorian 
period, much of the child labor was part time, at least until school-leaving age, which 
was 14. Interrupted education precluded the hopes for a good economic future, with 
far-reaching effects on families. 

 Based on  Frost, Ginger S. (2009).  Victorian childhoods  . In the series,  Mitchell, Sally (Series Editor).  Victorian life and times . Westport, 
Connecticut: Praeger . 

TABLE 1–1. Childhood and the Family in Victorian England  (Continued)

 Focus Point.   Parent–child relations were tradition-
ally and historically described as unidirectional; that is, 
the adult had complete jurisdiction, power, and con-
trol over the relationship. Current mainstream thinking 




